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ABSTRACT

One component of The Wisconsin Design for Reading
Skill Development--The Teacher®s Resource File: Word Attack—--vas
adapted to the needs of seven field test schools in the Ssoutheastern
United States. The resultant product w®as a 96-page Regional Resource
Pile Supplement to the basic Teacher's Resource File: fiord Attack.
The file contains two parts: (1) a compendium which keys specific
page number references of commercially prepared books, records,
films, and other materials to 45 word attack skills and (2)
descriptions of classroon activities teachers had found helpful in
skill instruction. Since there vas almost no agreement in the
textbooks series used in the seven schools and those already keyed in
the Resource File, exteasive adaptation wvas made in a 3-day teacher
workshop session in July. The following April, a questionnaire was
sent to one-third of the teachers to receive feedback on the accuracy
and usefulness of the file. Most teachers found the file to be
useful, some jnaccuracies were reported, and constant revision vas
generally accepted as necessary. The survey questionnaire is included
"in the appendix. {A¥)
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INTRODUCTION

This report concerns one eflort of the Southeastern

Education Laboratory to serve its mission: to alleviate

educational disadvantage in the Southeast by improving the

school achievement of disadvaﬁtaged children. In addition

to develcping.adueaticnal products to serve this end, the

Laboratory:

1.

annually scans the national Scene to identify
prodﬁgts developed outside the region but
apparently with great potential for meeting
the needs of children here possibly through
careful adaptation,

seéks cooperative arrangements with the
deﬁelépe:s of such products for field testigg
themnin the region,

maintains a network cf’linkaQea with variéus

_réglcnal agencles in ‘order to assure access to

localvﬂéhocls for the fleld tes+s and ass;stance
in: ccn&%;t;ng them,

fleld tests each product w1th the COﬁtlnﬂlng

.aav150ry serv1ce cf ‘the: develoyer, to 1nsure

a trlaL that meets both “the Eplrlt ana letter,;

_cf the davelcper SVSPElelGatles.; ; f*'



the Laboratory's mission, a cooperative Laboratory/Center
agreement to field test one of the Center's products seemed
natural.

In the spring of 1970 the Laboratory and the Wisconsin
Center established the framework for a cooperative ficidbtcstr
of a Center product in selected schools of the Southeast.

The Word Attack element of the Wisconsin Design for Reading

Skill Development had already been pilot tested in many

schools necessarily close to the Center and was ready for
field testing in other areas of the country, with different
student and teacher populations and under less rigorous
scrutiny. Seven schools in Alabama, Florida, and Gecrgia were
chosen to pérticipatc in the 1970-71 field test of the Word
Attack clcmcnt, coordinated by the Laboratory as part of its
Communication Sk;lls Prcgram_ A dcscrlptlon of the schools

and a dctallcng of thc flcld test prcccdurc are 1ncluded

in SEL's Iechnlcal Repcrt Nc. 5, Thc Flrst—¥ear Flcld Test cf

the WlE on51n D351gn ior Rcaﬂ;ng Sklll DEVElcEmcnt

Thc present rcport dccuments the ccntlnulng effcrts of
SEL and of - the cccpcratlng tcachcrs tc adapt one ccmpcncnt
cf the Dcslgn,_thc Teachc; s Resourcc FllEﬁ“WQrd Attack ‘to
the necds ‘of- thc scven rcg;cnal schccls. It alsc repcrts thej 

fccdback f:om tcachers in frequent contact w1th the rcglcnal 3;

'fcsupplcmcnt‘cﬁytthRcscurce Fllc as to; ts accuracy and

 _usefulness.. .




THE RESOURCE FILE IN CONTEXT

A complete system for individually guided education has
been under development for several years at the Wisconsin

Center. The Wiscsgsiﬁ‘Dssign for Reading Skill Development

(hereafter called the ?ssign), one curriculum component of
this larger system, provides the structure for a system of
individually guided reading in grades K-6. 1In its prototype
form, the Dss1gn has been tested in several Wisconsin schools
ovzr the years-i
The devslcpersrhavs organized reading skilis into six
broad areas: Word’Attask, Comprehension, Study Skills,
Self-Directed Reading, Interpretive Reading, and Creative
Reading. Cellsctivsly, the various materials produced for
each area rsérésent a systsmatis effort to:
1. ststs explicitly (a) the basic reading skills,
which by conssnsus, are essential for compe-
tence in reading, and (b) cor:espcnd;ng bshaV1sral

cbgect;ves for sach skill . . '

2. assess skill dsvelopmsnt with crlterlen-refsrsncsd
7tests ) coe '

3. pIGVlde a framswgrk for ;nstructlcn, u51ng a

variety of procedures ana 1nstruct;onal
matsrialsr -

1Askov, Eunice . N., Assessment cf a S5stem fér Indlv1dual;21nq}"

b e et =
Rsadlnq Instructlcn, Tec 117, Madisons: - ‘Wisconsin
Rsssarch and Develo'msnt Centsr fgr chn;tlvs Develcpmsgt, 197D.~ e




=

-3
.

provide a management system for planning
instruction, grguplng children with common
skill needs, and monitoring their learning
progress.

PTESently the Word Attack element is fully developed
and has been pilot tested. Terminal and 1nter1m objectives
have been stated as well as 45 carefully sequenced’ specific
behavioral objectives. These objectives are divided into
four levels--A, B, C, and D-—which correspond in general with
most reading programs in grades K-3. The materials which
have been produced foir the Word Attack area are:

1. Ratiéqé;E'ana Guidelines, an overview of the Design,

written for central office personnel, principals,
iead teachers, and reading sgecialisﬁs,

2. geachér”s;Plgnning'Guide, an abridged version of

the Rationale and Guidelines, intended for teachers

who w111 be ;mplement;ng the Qg&lgn,

3. Teacher‘s Rescuzce Flle, a ccmpllatlcn of. some

commerclally publ;sheﬂ 1nstruct;ona1 materlals_
ana teacher—dlrectea act;v1tles whlch have been

EEyea tc the Wozd Attark skllls,,fiﬂ?7

bfleid?Test Pian. “The Wisconsin De51ﬁn

© 2Mary Quilling
'—Ibpm€nt‘* Wcrd Attack'

igrrRea@inrw *illfg;f

rugcgn;tive

‘ement, . Mad;son4f5"
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4, Wisconsin Tests ongggding“skillApeveLgpmegt,

criterion-referenced, paper-and-pencil tests for
assessment of skill mastery, (either hand or
machine scorable),

5. Pupil Profile Cards, a 1ist of all Word Attack

skills, with a procedure for recording skill
mastery and fa? skill groupingd.
gince our present concern lies with the Resource File,

a discussion of its purposes and history, and a more detailed
description cf its content and format may be helpful. The
existence of the Resource File reflects the thirad overall
intention of the Design: to provide a framework for instruc-
tion, using a vériety of procedures aﬁd instructiénal materials.
Subsumed under this general objective are the dual purposes of
the Resource File itself: (1) to provide an index to some
écmmergially produced materlals and a source for teacher—
directed act;v;tleg, and (2) to serve as a madel for local

- efforts to crganlze and index available materlals, Inten-

tionally, to pérmlt flex;blllty, the Des;gn 1tself does not

include textbcéks, student b@aks, f;lmstrlps, and so on, for
elementary class;gcm use.- Instead, the materlals used for
skill 1nstructlon are. thgse already present 1n the schcol

that is 1mplement1ng the- Des;gn.’ The Rescurce Flle attempts
to sglve the prcblem Qf apply;ng effectlvely a var;ety of books
and mater;als-—dlfferént for each schacl——toward the spec;f;c

Dbjeetlves stated in the D251gn.n Ey dglng sa, it makes the, 

Q :es;qn adaptable to 1ocal needs, 1nterests,land flnaﬂélal means.i SR




The present Resource File represents a merging of two
components that teachers in the early stages of Design devel-

opment thought would be most useful. One was a gompendium

which keyed commercially produced materials to the stated
objectives; the other was descriptions of classroom
activities that teachers had found helpful in skill instruc-
tion. For eaeh.ef the 45 Word Attack skills the Resource
File presents a list of references--bcok titles followed
by the exact numbers of the pages to which the teacher can
turn for material to use in teaching the skill. Filmstrips,
tapes. recerds, and charts are also keyed to specific skills.
Separate, 51ngle-sheet pages carry explenetlens of classroom
activities directed toward the skill.

The format of the Resource File used in this year's field
test was deeigne& to allow e&ditiene at the 1ecel level te be
made more ee511y than could be done with the staple-bound

.Cempendlum. Large envelopes, open at the tep for insertion

of single pagee, are kept in two thfee—rlnq v1nyl bihders,
Volume 1 for Levels A end B, end Volume 2, for Levele C and D.
On the frent ef each envelepe is prlnted the Eklll objective

‘(semetlmes mere then one per envelape) and a llet of books,

each tltle fellewed by the numbere of the pages eente;ning

meterlel relevent to the eteted skllle, Ins;de the envelopes

ere elngle-eheet peges w1th eleseregm eet1v1t1es not hav1ng a

publlehed,_eeslly refereneed source. e; .,ij ,51“[  ‘v o



The Resource File is intended to be a dynamic, ever-
growing element of the Design. New references are to be added
as new materials arrive at the school; old references found
to be relatively useless in actual classxroom practice are
to be deleted, As the needs of the children change, SO
will the tYPéS.Df materials required to meeﬁ those needs.
continual updating of the Resource File, keying those materials
to the skills,_is imperative for eifectiﬁe implementation of

the Desiip‘§ inaividua1ized reading program.




A REGIONAL SUPPLEMENT

Prior to the Design's field test in the reégion, its
Resource File had been keyed to the needs and resources of
schools elsewh&re. Thus, two early tasks of SEL personnel
were (1) to identify the extent to which the Resource File was
already geared to the needs of the Southeastern field test
schools, and (2) to supplement the Resource File, as needed,
in order to focus it upon these schools' needs.

To carry out the first of these tasks, at the very begin-
ning of the Laboratory's involvement with the schools, the list
of books already keyed in the Rééou;ce File was checked against
lists of the béoks predominantly in use in each of the seven’
schools. These lists were submitted by the lead teacher or
principal, and each person was asked to name the two reading
series used mést often in his school (a total of 14 “ﬁgst used" .
series or publishers). Of the 14 responses only one was idEﬁti—
cal to a textbook series already keyed by Centex staff and their
cooperating teacherﬂ. This meant'thét the Rescufce Eile; |
as it arr1VEd at the schcgls in Lhe bsginnlng cf the school
year, Wculd be helpful (as an 1ndex) mdlnly tQ those wha
’“reparted uslng scme of thé keyed ser;es as supplements tc
~ their majcr read;ng program.‘ ln dd&ltlcn, ag;eemént among
the seven schcols as t@ whlchiserlés were used mcst often  '
'was relat;vely low. Di ‘the nine publlshers Qr series men—f  i1

'tlcned only two We;e ;ndlcated by mcre than cné school,;_ .




Clearly, a géeat deal of work would have to be done to
adapt the Resource File to the seven schools with their
diversity of referencing needs. The materials mentioned as
being used mést often would need to be keyed to the Word
Attack objectives. In addition, many schools would want to
include supplementary materials which they had found useful
in certain situations.

Twc,factcﬁs influenced thé decision to hold a special
Resource File Workshop. One was the unfamiliarity of school

eed for training, at least

at a general 1evel, before referencing could begin. The second
was the lack of times together with the great amount of material
needing to be keyed to the skill objectives.

Nine teachers participated in a three-day workshop, July
20, 21, and 22, 1970 held in Atlanta at. the Laboratgry. Each
was told to b:;ng a SPEGLE;G set of materials so that there
would be no dugllcatlon of effort. Aﬁter a brief overview of
the Design andvspecific‘dizécticns as to hcw-td,récora raferencés
in a standard format and haw to proceed w1th keyLng the materials,
'the teachers began the task of rEVLEWlng nlne serles, nearly 75
separate valumes, same zather lengthy and others relatlvely brief. |
 By the end cf the thlrd dav all referenc1ng Qf materlals ava;lable.
;at the warkshcp was completed-:some supplementary references werE»'vk

fma;led 1n afte: the teache;s had returned hcme.‘ I?T‘

_ "‘L‘,! .

VZ’The

“ctAerthe wcrkshag was a Sﬁ-page ;eglcnal Supple—fJ%v'

ment to the Eesaurce F;Lff_fEntrles were typed and prlnted Qn

(<] E
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single sheets, easily inserted into the envelopes. Each

school received as many copies as it had Resource Files,

i.e., at least one per grade or one for every four teachers.
puring the year, schools were encouraged to continue the

process of keying by reviewing familiar supplementary materials

that were impractical to bring to the workshop and by adding

new materials as they arrived. These recent references were

sent to the Laboratory, compiled, typed, and printed in a

67~page second supplement which was sent to the schools in

March, 1971. These two supplements and later additions have

been combined into one Begiog§lrsupglement to the Resource

File for the Wisconsin Design for Reading,Skill pevg;épment:

Wcrdﬁgtﬁack. 




SURVEY AND RESULTS

To learn how the Resource File, as regionally supplemented,
was actually being used in the schools and what suggestions
teachers had for improvement, a questionnaire was developed by
SEL staff and sent during the second week of April to one-third
of the teachers in each of the seven schools, randomly selected
(N=28). All 28 responded. ®

The 15 items of the guestionnaire (see Appendix) were varied
in format: 5 were scaled; 4, free response; 1, ranking; and 5,
miscellaneous. Each item was designed to contribute some infor-
mation to one of the two basic guestions: (1) Is the Resource

File being used according to procedures suggested in the Rationale

and Guidelines? and (2) What improvements could be made to increase

its usefulness and to improve its format? 1In regard to question
#l,_the items fell into two categories corresponding to the dual

purposes of the Resource File. One category concerned its use as

a source book’ ef cemmerc1a1 materlale end teeehereﬂireetea eetiVe
ities; the ether ceneernea its use as a model fer eontlnueue
cngelng lecal referenelng.r | o | | |

AS A SDURCE BDDK v ‘ . ’ |
| Queetlcne related te the frequency w;th Whlch teachers maae
use-of the Reeeuree F11e revealed thet 20 ef the 28 referred to

rrt “frequently at the beglnnlng Qf sklll greuprng end througheut

°7 the twe— or. threeeweek per!ea.rf;;jH 
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Typically, the teachers used the Resource File a to.al of 5 or
6 times in 4 weeks of school though responses on the exact count
varied from 1 to 11 times.

Judging the accuracy of the references, 24 teachers found
them accurate "most" or ?practicaliy all" of the time; 3 esti-
mated 50 percent accuracy; and 1 person found it inaccurate
most of the time. That a majcrity‘ccnéidefed the listings
accurate was substantiated by teachers' responsés to the gques=
tion: About how many times have you located materials through
the RESDUEGE.FilE'aBd found them not appropriate for the skill
you were teaching? Although the range of responses was from

0 to 6, the aVerage was low, 1l.8.

As to the usefulness of the Resource FllE, 3 teachers
thought it to be vjndispensable"; Zﬂ,ﬂ"highly useful"; an& 4,
"somewhat useful™, None found it "ugeless" or ﬁnct very
"useful". At its present stage of development the Resource
File refers teachers ma;nly to gcmmerclallg publ:shed bcoks,

;p:@ga:t;qnately, here are few suggest:cns fér taacher—dlrectea

aCt1VltLES.' Yet raspéndents ranked teachér—dlrected act;v;tles'
frcm the Resgurce Flle as the type cf teachlng matezlal most

iirequently used 1n the classroom,v Next 1n ﬁavcr were materlals,a,z,
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AS A MODEL

The second category of items designed to .answer
question #1 pertained to the potential usefulness of the
Resource File in serving as a model for ongoing local work.

A1l schools made an effort to add new references to the
Resource File although some were more diligent than others.
Four schools reported using the same procedure for keying
materials: teachers share responsibility for keying but
submit their refereneee to one person who compiles them and
inserts them-in the folders. In one school all responsi-
bility for keying and compiling rested with one person,
who reeeived.eceasienel suggestions from other teachers.
Teachers from euch of the remaining two schools held
differing viewe as to the exect precedure being used in
their school for the addition of new references. Their
responses were’seatte:ed ameng”the five peséibilitiee.

One teacher said thet she had been reepoeeible for more
then 10 new ;1st1ngs tc the Resource F;le, whlle 7 added between
5 and 10 referenees, 8 eaded 1 te 5 referencee, and 9 euppeleﬂ v'
no new referencee. Apprex;metely two—thlrds of the teachexs _“1E

.eempled, then, had an active partfl"f"'*-;=-w.

Dthh%L;»Resepr.e,s;leij*
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were keyed to skill objectives an” added to the references,
teachers were asked to 1ist the titles of the new arrivals and
then to check those which they had entered in the Resource
File. Iﬁ cases where one person was respcnsible for adding
new references, that person responded to this question.
Altogether, 33 titles were listed but only one person indi-
cated that any on her list had been included in the Resource
File. pirect observation showed that new materials actually
were being keyed as they arrived at the schools. Apparently,
the directions for this questionnaire item were not clear, and
teachers skipped it.
SUGGESTED IMPROVEMENTS

Free respénse quéstions on improvéméht~of the Resaufce
File, either in content or fcrmat, ellclted suggestléns from
17 of the 28 teachers. Two responses, howevzr, were 1rrelevant'
to the quest;cns, and one was too brief to be 1nterpretabie.
As expected, the nature of the suggastlcns varled w;dely, but

three main 1deas d;d emerge.,‘Several teachers felt strcngly

that a ?esou;ce File should be placed 1n each classroem tol_

'_prov;de eas;er access t@ the fcl&ersﬁr Apparently,}the EXlSténéé& ifu }
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are available. The implied need here is for ﬁgre teacher-made
materials. This relates to the third suggestion, one mentioned
in 50 percent of the responses. That is the need for varied
media, especially teacher-directed activities, and preferably
activities in a game format for small or average-sized groups,.
This need corresponds to the teachers' reporting that this

type of teaching situation is preferred above all others, even
though a sufficient amount of materials was not already
available. Teachers felt that they relied too heavily on

textbooks and worksheets and that more suggestions for games

and small-group activities would be advantageous.




DISCUSSION

Reviewing the gquestionnaire responses of 28 teachers,
or one-third of those involved in the field test, one
would cénclude that, with few exceptions, the Resource
File is being used according to procedures suggested in

the Rationale and Guidelines. Those teachers who reported

low frequency of use (less than once a week) aisa indicated
that they referred to it only at the beginning of each

new skill grouping period; one might assume that all mate-
rials are noted at that time and that there would be no

need to refer'again to the Resource File until the next
grouping péricd“ Or, less pcsitively, perhaps these teachers
felt no neeé to. refer to a central scurce for materials.
Teacher‘s cplnlens about its usefulness were all EQSlthE
751nce no ane ‘rated it "ngt very useful“ or "useléss; ‘even
the 1nd;v;aual th, at anothﬁr tlme, fcund references “1nac—
curate m@st cf the tlme-W' Snme 1naccurac1es were exgected
vand teache;s fcr thé mast part accepted_:ev551on as ‘a necessaﬁj_h?u

ﬂ:prggéduré;uglﬁfiaé#}fin

‘once considered a basic t
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student worksheets. The Resource File should be responsive
to the desire for interaction with small groups of children
by providing more directions and ideas for learning games.
Moving further in this direction, the final regional
supplement offers approximately 30 teacher=directed activ=-
i+ies among the references. Infcrmatlcn gathered from
on-site visits indicated that schools who received new
materials did key them to the objectives but usually one
person was responsible for this. Hopefully, having had
one year's experience with the program, teachers will
become more involved next year in addlng their own book
"finds" and activities to the Resource File. Accumulat;ng
experiences and references each year and deleting obsc-
lete entries w;ll preserve the dynamlc nature of the
Resource File and make it lncrea51nglg more usefuL year

after YEar.
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